language structure and use, based on
the observations of informed language
users, who may use statistics as one of
their tools. In its restricted sense,
grammar concerns itself with forms
and their behaviour in sentences; in
its wider sense it also encompasses

research that has provided the most convincing
evidence of discrepancies between intuitions and
actual use. Incidentally, the corpus of current
telephone service dialogues I am presently working
with shows regular use of question tags. I am not
arguing that intuitions are useless, or that corpora
are the ultimate solution, but that intuitions

Being a native speaker
does not automatically
give us a conscious,
clear and comprehensive
picture of our language
in all its contexts of use

meaning and use in discourse.

Language knowledge in ELT
The quality of ELT grammars should not decide the
issue of whether to teach grammar explicitly. In
fact, if we conclude that grammar should not be
taught explicitly, learner grammars become
irrelevant. What remains relevant is the individual
teacher’s perception and knowledge of language.
Our perception of the nature of language
influences the way we think it is best learned/
taught. What is more, learners will ask questions
about language, and we do need to give feedback

should be balanced against, and enriched by,
evidence of language in use (see McEnery & Wilson,
2001).

Corpora also have helpful applications in
language teaching, both as a means of data-
driven/discovery learning (e.g. Burnard & McEnery,
2000), and research into learner language (e.g.
Granger, 1998). Finally, corpora can be
instrumental in the empowerment of the non-
native teacher and researcher. Perhaps then, what
belongs to the 1960s is the ‘native speaker fallacy’
— the notion that ‘the ideal teacher of English is a
native speaker’ (Phillipson, 1992: 192-199).







